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ABSTRACT 

During the 1969-70 school year, this program 
assisted 51 women in becoming qualified, certified teachers of young 
children. All were college graduates in fields other than education 
and most of them mothers in the over 30 age bracket. Funded by EPDA, 
this intensive teacher preparation program incorporated two major 
features — open education for young children and participatory 
preparation for novice teachers. Candidates participated in the 
program for 15 weeks, from 8630 to 3630 every day. The first 5 weeks 
consisted of visiting several different models of early childhood 
education as a morning activity. Afternoons were spent at Salem State 
College where students took three telescoped courses — Child 
Development; Language, Reading, and Literature for Young Children; 
and Mathematics in Early Childhood Education. A fourth course in 
Early Childhood Curriculum was given during the practicum. All 
students had the opportunity of working for 5 weeks with 3-to-5 year 
olds, interchanged with another 5 weeks of teaching under supervision 
in classes of children 5-to-8 years old. The general consensus of a 
questionnaire prepared and administered by an outside evaluation team 
was that most par ticipants— candidate teachers, teachers, 
administrators, and teacher aides— thought the objectives were met 
and the program was highly successful. (The report includes details 
of the evaluation.) (RT) 
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INTRODUCTION 



Project PERCEPT, an EPDA Program joined under Part B-2, 
represented an effort on the part of the Peabody, Massachusetts 
Public School System to assist in attracting and helping to 
qualify selected candidates for intensive professional 
preparation for teaching in nursery school, kindergarten, and 
primary grades. Joining with Salem State College, the North 
East Regional Center of the State Department of Education, and 
the Andover Public School System, Peabody provided housing 
in a prefabricated addition to the Burke School, equipment, 
general services, and professional assistance in the organ- 
ization of this federally- funded program which, in turn, 
promised future benefits in providing teachers for young 
children in several Massachusetts communities. 

PERCEPT'S teacher education process requires each student' 
full-day commitment during the fifteen-week project. Each 
morning student teachers participated in practicum exper- 
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iences either in the multi-age classes for three to five 
year olds at the Burke School in Peabody, or at the Bancroft 
School in Andover, or in associated schools in Burlington, 
Lexington, Swampscott, and Winchester. Visits to schools, 
operating a variety of different models of early childhood 
education, conferences with staff members from such schools, 
lectures by specialists in curriculum areas, discussions’ 
of current films on practices and issues of note, and 
participation in recording pupil and student-teacher progress 
on video-tape were all part of the professional experiences 
of PERCEPT. During the first five weeks, three intensive 
professional courses were included: Child Development; Modern 

Math; Social Studies; and Language and Reading Instruction 
(including Children's Literature). Concurrent with classroom 
training, the curriculum development course was offered stressing 
science for the young child. 

The program was designed so that highly competent 
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Teacher Trainers would work with loth student teachers and | 

j 

i 

pupils (N-3), with the major emphasis placed on N-l pupils. | 

The children involved in the practlcum classes came from a 

variety of sub-cultures represents n differences in language, 

race, social -economic classes, and ethnic uroups. The basic 

resource of the program resided in the potential of the 

candidates enrolled in PERCEPT, nil college graduates, all 

committed to early childhood education. 

PROGRAM OBJECTIVES 

The objectives of the Peabody Early Childhood Education Project 
pertained to areas of expected growth in the case of each student 
teacher. Objectives or areas of expected growth in professional 
development included: 

Growth in understanding of principles of child development 
through observation and classroom practice. 

Growth in perception of the individuality of each child 
in the training group, his potentials and needs. 

Growth in understanding teaching-learning principles 
basic to self-motivated learning. 
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Growth in understanding curriculum content and the ability 
to select materials conducive to the end that "any subject 
can be taught effectively in some intellectual ly honest 
form to any child at any stage of development." (Bruner, 
Jerome, Process of Education , p.33. Cambridge; Harvard 
University Press, 1962.) 

Growth in understanding roles of the teacher in the 
"inquiry" school; roles of the teacher-aide with reference 
to children, teacher, and parents; and roles of parents 
in cooperative action with the school. 

Growth in working with children creatively in all aspects 
of the school program, e.g., in language development, 
in ways that help the child to know language as a key 
to social learning, a means to knowledge of the world 
around him, and as a source of keen enjoyment and free 
expression. 

Growth in self-evaluation of ones own personal-social- 
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professional learning accuring a:: an outcome of the 
PERCEPT mode of operation — interrelating observation, 
participation, study, discussion, cooperative decision- 
making, and the application of new understandings in 
teaching.* 

EVALUATIVE COMMENTS 

The children attending the PERCEPT classrooms in Peabody 
were a very diverse group but not exceptional in this respect. 
Such diversity is probably more typical than exceptional in 
small cities like Peabody. The needs of such children ranged 
widely. Some had obvious needs for the love and affection 
of adults. Some had need to control their own explosive 
impulses. Some had need for intellectual challenge. Others 
had obvious language difficulties. The list could be long. 

The program was devised partly to meet the needs of 
these children, partly to train teachers to become aware 

* All previous Information was taken directly from Dr. Procopio' 
PERCEPT proposal. 
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of such needs, and partly to train teachers to devise 
strategies for meeting such needs. On all three counts there 
was convincing evidence of success, though the relatively 
short duration of the program obviously limited what could 
be accomplished for the children themselves, many of whom 
could hardly be expected to show long term benefits without 
long term schooling of the sort provided. 

The trainees themselves were diverse in age, experience 
and outlook. It was not possible in the short time available 
to ascertain if deliberate efforts were being made to provide 
special training for individual trainees in need of experience 
different from the norm, but whether deliberately planned or 
not, it was apparent that the trainees were not doing the 
same things. The program was highly individualistic for 
both adults and children and the freedom for each to exercise 
initative, make choices and decisions was coupled to oppor- 
tunities for frequent discussion and assessment. 
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The rl ch environment sti mu k; • .students tv explore 
an enormous ran e r -V interests, and tine importance of such 
an environment was obviously a major focus of the training 
program. The trainees accepted this challenge and responded 
by contributing a large amount of enerry and imagination to 
enriching the options available. It was impressive to see 
how many interesting pieces of apparatus for climbing over 
or crawling into, onto or under had been made of simple 
materials and contributed by the staff and the trainees. 

The fact that the environment changed frequently must be 
taken as evidence that the program has had success in devel- 
oping the imagination and initiative of the trainees. 

Teachers and trainees met regularly to discuss general 
educational issues and relate them to specific occurrences in 
their classrooms. Considerable group planning also occurred. The 
quality of such discussions was high and the ability of the staff to 
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relate theory and practice was impressive. The trainees 
were expected to know the children individually and in their 
seminar sessions demonstrated remarkable insight and evidence 
of careful, thoughtful observation. 

The trainees know their students from experiences in 
and out of class and spent considerable time visiting homes. 
The evaluators were impressed by the ease with which trainees 
could talk with individual students, by the fact that instruc- 
tions and suggestions were invariably to individuals, not 
to groups, and by the fact that suggestions, when made, 
invariably grew out of what students were actually doing. 

No evidence was apparent that teachers adhered to prior 
plans in situations where the plans were no longer appropriate 

It was very clear that the students were at ease with 
their adult teachers. Perhaps this was because the teachers 
responded to the needs of their students as individuals 



encounters. Discipline 



and did not withdraw from persona 1 
was authoritive but not authoritarian. 

INTERNAL EVALUATION 

In order to evaluate objectively the impact of the Program 
on the personnel Involved, the evaluators constructed a 99 
item questionnaire. The first 73 questions with tabulated 
results are reported in Appendix A of this report. The 
remaining 26 questions with tabulated results are reported 
in Appendix B. These results reported as frequency counts 
and as percentages are self-explanatory. Each item attempts 
to determine the degree of success of a small segment of the 
PERCEPT program as seen through the eyes of the student 
teachers, coordinators, instructors, trainers and aides. 

The general consensus of these 99 analyses indicates that the 

* 

personnel of Project PERCEPT in general, felt that the 
program objectives were met and that the program was highly 
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success ful . Ir. tr Is section the ••valuators will mention a 
few of the more salient strengths and weaknesses brought out 
by this analysis. 

Item 1, Appendix A, indicates that 70 percent of the 
participants felt that the intensive professional courses conducted 
every afternoon for five weeks, provided several theoretical 
bases for decision making in the morning program and in future 
situations which teachers will face in their own classrooms. 

Only five percent disagreed. 

Items 2 through 11 seem to Indicate that the course 
in Children's Literature and Language Arts was the best 
organized course offered in PERCEPT, and that the courses 
in Curriculum Development in Early Childhood and in Child 
Growth and Development were, in general, poorly organized 
and conducted. 

The competencies of the teacher trainers, leaders, aides 
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and cooperatin'- pr-ach-rr we -.Ir.'y verified by Appendix 

A data. 

The data supported the facr. that the participants felt 
that graduate ci'edits should have been given for the professional 
courses and that too much time- was wasted each day in travel. 

Only a slight majority (pi. 3'^, item - 22) felt that 
PERCEPT was well planned and or- an 1 zed. However it should be 
pointed out that since 23.26 percent were undecided, only 25.58 
percent felt that it was not well planned and organized. 

Forty percent of the participants felt strongly that 
guest lecturers added significant strength to the program 
(item - 26). 

A vast majority of the participants felt that the PERCEPT 
program was a most worthwhile experience (item - 27). 

Item 33 reveals that over 52 percent felt that the 
student teachers were not able to participate actively with 

ERIC 12 
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the cooperatin' teachers and children. 

Items 36 and 37 indicate that PERCEPT participants did 
feel that the development of teaching-learning materials 
was accomplished successfully. 

Items 39 through 4l seem to Indicate that PERCEPT was 
designed for the appropriate age level children. 

Items 42 through 44 indicate that the dress of the 
participants was in good taste. 

Item 45 indicates a satisfaction with teacher-pupil 
ratio. 

Items 48 and 49 question the contribution made to PERCEPT 
through the use of video-tapes. 

Items 51 through 55 indicate the successful high 
priorities which PERCEPT placed on learning through inquiry, 
discovery, and innovations. 

The success of PERCEPT teaching-learning methodologies 
appear to be substantiated by the responses to items 56 

© « <) 
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through 65 . 

Items 67 and 63 indicate the success of parental visita- 
tions as a means of instructional Improvement, 

Items 69 and 70 clearly Indicate that the "teaching team" 
approach benefited the student teachers. 

Item 72 certainly Indicates that the student teachers 
felt that they were becoming qualified Early Childhood teachers. 

Item 73 shows that the participants welcomed and benefited 
from the opportunity to visit schools employing a variety 
of different concepts of early childhood education. 

In Appendix B, the second part of the questionnaire 
is tabulated. Here the reader can appraise the participants 
evaluation of the PERCEPT instruction and administration. 

The highest ratings include the following (not in order): 

1. PERCEPT Secretary 

2. Cooperating School Administration 

3. Teacher Trainers 

4. Cooperating Teachers 

5. Instruction In Teaching of Reading 

O 6. Instruction In Children's Literature and Language Arts. 

ERIC 




Instruction In Child Growth and Development appeared 



to be poor and instruction in Mathematics for the Young Child 
seemed to be questionable. 

MAJOR RECOMMENDATIONS 

On the basis of their evaluation the evaluators make 
the following recommendations to the Project Director. 

1. More competent instructors be used in the teaching of the 
courses in Curriculum Development in Early Childhood and 
in Mathematics for the Young Child. 

2. That the planning and organizing of any future program 
be thoroughly explained to all participants so that each 
participant is thoroughly acquainted with the overall 
program. (Item responses such as A - 22 dictate such a 
recommendation . ) 

3. In any future program all participants must feel that 
adequate professional leadership is being afforded them. 



(See Item A - 24) 
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4. Any future program should afford more active participation 
among student teachers, cooperating teachers and children. 
(See Item A-33) 

5. PERCEPT should consider redefining the role which the 
video tape is to play in its program. (See Items 48, 49) 

6. If the same general guidelines of this program are to 
be used for future PERCEPT programs, then a stronger 
commitment from area superintendents must be made with 
respect to the hiring of PERCEPT graduates. 

7. Since each student teacher is a college graduate and 
since each academic course offered does have the capabil- 
ities of being a graduate level course, the Director 
should attempt to attain graduate credits for the partici- 
pants from a cooperating college. Such a step, the 
evaluators feel, would make such a program not only more 
attractive to student teachers and aides, but also to 
area superintendents who would consider hiring a 
PERCEPT graduate. 



0 
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CONCLUDING REMAI’KS 

The evaluators have pointed out a few segments of PERCEPT 
which appear to need some strengthening. However, the program 
in general appeared to have met most of its major objectives. 

The evaluators are convinced that training programs 
like this one are indispensible , There is no reason why 
such programs cannot occur within local school systems as 
part of the regular school program, A program like PERCEPT 
could operate in a normal school without any appreciable 
increase in cost. The increased number of adults in the 
classrooms and the close association with a college would 
be enormously advantageous to the schools. Similarly, the 
college would benefit by shifting the emphasis of its training 



programs to the schools 
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APPENDIX A 

Each PERCEPT participant was asked to indicate her (his) attitudes 
toward segments of the PERCEPT program on the basis of the following 
codes : 

SA = Strongly agree 
A = Agree 
? = Uncertain 
D = Disagree 
SD = Strongly disagree 

1. The professional courses conducted every afternoon provided 
several theoretical bases for decision-making in the morning 
program and in future situations which teachers will face in 
their own classroom. 





SA 


A 


? 


D 


SD 


Total 


No. Responding 


8 


20 


10 


2 


0 


40 


% of Total 


20 


50 


25 


5 


0 


100.00 


2. The course in < 


Child Growth and 


Development 


; was 


really not 


needed 




SA 


A 


? 


D 


SD 


Total 


No. Responding 


2 


2 


10 


16 


11 


41 


% of Total 


4.88 


4.88 


1 24.39 


39-02 


26.83 


100.00 



3. The course in Child Growth and Development could have been 
better organized in order to meet the needs of the PERCEPT 
Student Teachers. 





SA 


A 


? 


D 


SD 


Total 


No. Responding 


8 


15 


14 


1 


1 


39 


i> of Total 


20.51 


38.46 


35.90 


2.56 


2.56 


100.00 


The course in Teaching of 


Reading 


was really not 


needed . 






SA 


A 


? 


D 


SD 


Total 


No. Responding 


0 


0 


8 


7 . 


26 


41 


# of Total 


0 


0 


19.51 


17.07 


63.41 


100.00 
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p. The course in T eaching of Readily emod have been better 

organized in order to meet the nee .:-. of the PERCEPT Student 





Teachers . 


3A 


A 


? I) 


SD 


Total 




Nc. Responding 


1 


7 


13 9 


9 


39 




of Total 


2.56 


17.95 


33.33 23.08 


23.03 


100.00 


6. 


The course in Cur 
really net needed 


riculum 

• 


Development in Early Childhood was 






3A 


A 


? D 


SD 


Total 




Mo. Responding 


0 


2 


15 10 


12 


39 




,o of Total 


0 


5.13 


3 .46 30.77 


30.77 


100.00 


7. 


The course in Curriculum Development in Early Childhood could 
have been better organized in order to meet the needs of the 
PERCEPT Student Teachers. 






SA 


A 


D 


SD 


Total 




No. Responding 


11 


7 


13 3 


3 


37 




jo of Total 


29.73 


18.92 


85.14 8.11 


3.11 


100.00 


3. 


The course in Children's 
really not needed. 


Literature and Language; 


Arts was 








SA 


A 


; D 


SD 


Total 




No. Responding 


0 


0 


9 11 


21 


41 




% of Total 


0 


0 


21.95 26.83 


51.22 


100.00 



9. The course in Children 1 s Literature and Language Arts could 
have been better organized to meet the needs of the PERCEPT 
Student Teachers. 



SA A 



? D 



SD Total 



1 

2.56 



13 

33.33 



13 

33.33 




.u 



No. Responding 
% of Total 



5.13 



10 

25.64 



39 

100.00 
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10. The course in Mathematics for the Y ",r,; Child was really not 
needed. 



No. Responding 
.o of Total 



S A 
0 
0 



A 

0 

0 



19.51 



D SD Total 

8 25 4l 

19.51 60.98 100.00 



11. The course in Mat ! e matlcs for the Young Child could have been 

better organized to meet the needs of the PERCEPT Student Teachers, 



SA 



D 



SD 



Total 



No. Responding 7996 8 39 

of Total 17.95 23.08 23.08 15.33 20.51 100.00 

12. The Teacher Trainers were highly competent professionals who 
worked equally well with both Student Teachers and children. 





SA 


A 


? D 


SD 


Total 


No. Responding 


11 


17 


6 4 


0 


38 


% of Total 


23.95 


44.74 


15.79 10.53 


0 


100.00 



13. The PERCEPT Teacher Aides were well trained in their specialty 
and efficient in their duties. 



14. 



15. 






SA 


A 


0 


D 


SD 


Total 


No. Responding 


9 


14 


9 


5 


0 


37 


% of Total 


24.32 


37.84 


24.32 


13.51 


0 


100.00 


The Cooperating 


Teachers 


were in 


fact " 


coope rative 


11 

• 






SA 


A 


? 


D 


SD 


Total 


No. Responding 


16 


18 


4 


0 


0 


38 


% of Total 


42.11 


47.37 


10.53 


0 


0 


100.00 



The PERCEPT program should make provisions for its Student 
Teachers to receive graduate credits from an accredited college. 





SA 


A 


? D 


SD 


Total 


No. Responding 


25 


12 


3 1 • 


2 


43 


% of Total 


58.14 


27.91 


6.98 2.33 


4.65 


100.00 
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lo. Student ToacI*.-. 
teachers with 



No. Res pond in.; 
of Total 



i.r/jri e :\oro c.n 
:h pass in, ; wee, c 

3 A A 

24 22 

■32.17 47.o3 



. , in themselves as 

}• -IRC KPT. 



D 



0 

0 



SD 

0 

0 



Total 

46 

100.00 



17. Student Teachers appeared to be 3 earnin'; more in the areas of 
Science and Fine Arts tnar: in other specific • areas . 







SA 


A V 


D 


SD 


Total 




No. Responding 


0 


4 4 


22 


7 


42 




1$ cf Total 


0 


9.52 2i.-5 


52.36 


16.67 


100.00 


18 . 


Too many adults 
"unreal experi 


present 
cnees for 


in a learning :;i 
the c: l jcr — ri. 


tuation made for 








SA 


A 


D 


SD 


Total 




No. Responding 




12 


lc 


5 


42 




of Total 


7.14 


25.57 4.. >2 


42.56 


11.90 


100.00 


19 . 


Too much of the 
in travel. 


Students 


Teacher's time 


was wasted 


each day 






SA 


A ? 


D 


SD 


Total 




. No. Responding 


6 


17 4 


10 


3 


42 




fo of Total 


19.05 


40.46 p .52 


23.61 


7.14 


100.00 


20. 


Too much of the Student Teacher's ui/no was wasted 
doing things which had no educational purpose. 


each day 






SA 


A ? 


J 


SD 


Total 




No. Responding 


6 


4 3 


24 


3 


42 




■/£of Total 


14.29 


9.52 11,-) 


57.14 


7.14 


100.00 


21. 


The day -by- day 


Student Teacher work load 


was too s 


tructured . 






SA 


A ? 


D 


SD 


Total 




No. Responding 


0 


7 7 


24 ■ 


4 


42 




% of Total 


0 


16.67 16 . u 7 


57.14 


9.52 


100.00 
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PERCEPT was v/ol 


i planned 


and cry 


anisod . 












SA 


A 


? 


D 


SD 


Total 




No. Res pond ing 


4 


l8 




7 


4 


43 




',o of Total 


9.30 


41.86 


23.26 


16.28 


9.30 


100.00 


23 . 


The administration of the PERCEPT program 


was most efficient. 






3 A 


A 


0 


D 


SD 


Total 




No. Responding 


2 


19 


11 


10 


1 


43 




,3 of Total 


4.65 


44.19 


25.53 


23.26 


2.33 


100.00 


• 
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Not enough professional 
Teachers by the PERCEPT 


leadership was given to 
staff. 


the Student 






SA 


A 


9 


D 


SD 


Total 




No. Responding 


3 


13 


7 


11 


6 


40 




% of Total 


7.50 


32.50 


17.50 


27.50 


15.00 


100.00 


25 . 


Too much profes 
by the PERCEPT 


sional leadership 
staff. 


was given to the Student 


Teachers 






SA 


A 


9 


D 


SD 


Total 




No. Responding 


0 


3 




23 


8 


39 




fo of Total 


0 


7.69 


12.82 


58.97 


20.51 


100.00 


26. 


Guest lecturers brought 
significant strength to 


in from time-to-time did 
the PERCEPT program. 


not add 


any 






SA 


A 


O 


D 


SD 


Total 




No. Responding 


0 


1 


11 


16 


11 


39 




% of Total 


0 


2.56 


28.21 


41.03 


28.21 


100.00 


• 
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The PERCEPT program was 


a most worthwhile 


experience . 








SA 


A 


9 


D 


S T 


Total 




No. Responding 


23 


9 


3 


0 


0 


40 




°/o of Total 


70.00 


22.50 


7.50 


0 ■ 


0 


100.00 
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. All future early childhood educators should participate 
program similar zc PERCEPT. 



3 A 


A 


9 


D 


SD 


Total 


No. Responding 13 


12 


9 


8 


0 


42 


of Total 30»95 


28.57 


21.43 


19.05 


0 


100.00 


The PERCEPT Objectives 
rather than 19 weeks . 


could have 


been accomplished 


1 in 10 


weeks 


6k 


A 


9 


D 


SD 


Total 


No. Responding 0 


4 


0 
c . 


20 


16 


42 


■j of Total 0 


9.52 


4.76 


47.10 


38.10 


100.00 



30. To accomplish realistically that which was attempted by PERCEPT, 
a lot more than 13 weeks was needed. 







3A 


A 


•? D SD 


Total 




No. Responding 


4 


11 


. 0 16 6 


43 




% of Total 


9.30 


25.5 


’3.95 37.21 13.95 


100.00 


31. 


Considering the fact that the ent 
15 weeks, 5 weeks (part-time) war. 
a classroom observer. 


ire PERCEPT program lasted 
c 0 much time to spend as 






S A 


A 


? D SD 


Total 




No. Responding 


6 


.11 


4 18 5 


44 




yo of Total 


13.64 


25.00 


0.09 40.91 11.36 


100.00 


32. 


Considering the 


fact that 


the ent 


ire PERCEPT program lasted 



15 weeks, 10 weeks (part-time) war: n i enough t ime to spend as 
a classroom observer. 





SA 


A 


V 


D 


SD 


Total 


No. Responding 


0 


6 




22 


10 


44 


& of Total 


0 


13.64 


13.64 


50.00 


22.73 


100.00 




23 



w >*J « 



34 



35. 
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Burinr t : . 3 



No. Respond in : 
1 of Total 



SA 



11.90 



1 f 


thii :*;nt 


Teacher 


was 


able 


to 


the 


Coop'-i^lnr 


Teacher 


and 


chi] 


dren . 


A ' 




D 


SD 




Total 


10 


: 5 


18 


4 




42 


23. 


81 11.90 


42.86 


9. 


.52 


100.00 



The active participation which did taice place during the Student 
Teacher's observation time was nr_t sufficient in quantity. 



Responding 



> of Total 



l A A ? D SD Total 

•3 13 11 10 l 40 

L2.-30 32.50 27.00 25.00 2.50 100.00 



The 10-vmek student teaching was too short a time to develop the 
necessary teaching skills which PERCEPT wished to develop. 



No. Responding 
:'o of Total 



SA 



i‘- . 15 



A 

11 

25.00 



13.64 



D 

17 

38.64 



SD 

2 

4 . 55 



Total 

44 

100.00 



36 . PERCEPT developed experimental teaching- learning materials. 



Mo. Responding 
of Total 



SA 

10 

25.64 



A 

21 



53.85 



7.09 



D 

4 

10.26 



SD 

1 

2.56 



Total 

39 

100.00 



37. 



PERCEPT Student Teachers were actively involved in the 
development of experimental tea-chin*-- learning materials, 





SA 


A 


D 3D 


Total 


No. Responding 


11 


23 


0 3 1 


40 


A of Total 


27.50 


57.50 


5.00 7.50 2.5 


0 100.00 


That most Student 
two levels (N-K; 
of PERCEPT. 


Teachers have an 
and Primary Grain; 


opportunely to teach at 
s) is an excellent feature 




SA 


A 


V D SD 


Total 


No. Responding 


23 


20 


110 


45 


fo of Total 


51.11 


44.44 


2.22 2.22 0 


ioo.oo 
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39 • PERCEPT should confine its emphasis to the education of the 
3-5 year old children. 





SA 


A 


? 


D 


SD 


Total 


No. Responding 


1 


4 


3 


19 


17 


44 


% of Total 


2.27 


9.09 


6.82 


43.18 


38.64 


100.00 


PERCEPT should 


confine 


its emphasis to the 


> 5-8 ; 


/ear old 




children. 


SA 


A 


? 


D 


SD 


Total 


No. Responding 


1 


2 


3 


23 


15 


44 


% of Total 


2.27 


4.55 


6.82 


52.27 


34.09 


100.00 



4l. That PERCEPT includes Early Childhood education and training 
from N-3* makes the program a stronger one. 







SA 


A 


? 


D 


SD 


Total 




No. Responding 


21 


17 


3 


4 


0 


45 




% of Total 


46.67 


37.78 


6.67 


8.89 


0 


100.00 


42. 


The dress of the 


Teacher 


Trainers 


was exemplary. 










SA 


A 




D 


SD 


Total 




No. Responding 


4 


17 


12 


4 


0 


37 




# of Total 


10.81 


45.95 


32.43 


10.81 


0 


100.00 


43. 


The dress of the 


Teacher 


Aides was 


; exemplary. 










SA 


A 


? 


D 


SD 


Total 




No. Responding 


5 


18 


11 


1 


0 


35 




# of Total 


14.29 


51.43 


31.43 


2.86 


0 


100.00 


44. 


The dress of the 


Student 


Teachers 


was exemplary. 










SA 


A 




D 


SD 


Total 




No. Responding 


12 


23 


6 


0 


0 


41 




% of Total 


29.27 


56.10 


14.63 


0 


0 


100.00 
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45. 



The number of youngsters that each Student Teacher had in her (his) 
practicum experiences was too many, considering the objectives 
of the PERCEPT program. 





SA 


A 


9 


D 


SD 


Total 


No. Responding 


0 


4 


3 


22 


13 


42 


% of Total 


0 


9.52 


7.14 


52.38 


30.95 


100.00 



46. Pupils who (because English was not spoken at home) spoke 

little or no English when they began in the PERCEPT program 
improved in the speaking of English during PERCEPT to a degree 
far beyond the expectations of everyone. 







SA 


A 




D 


SD 


Total 




No. Responding 


12 


10 


16 


1 


0 


39 




% of Total 


30.77 


25.64 


41.03 


2.56 


0 


100.00 


47. 


PERCEPT probably would not-help foreign speaking 
improve in their English any more than would most 
Kindergarden educational programs. 


children 

pre- 








SA 


A 


? 


D 


SD 


Total 




No. Responding 


1 


3 


8 


15 


12 


39 




% of Total 


2.56 


7.69 


20.51 


38.46 


30.77 


100.00 


48. 


PERCEPT staff and student Teachers made good use of video- 
as a means of cooperatively evaluating Student Teachers. 


-tapes 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


5 


8 


17 


4 


3 


37 




% of Total 


13.51 


21.62 


45.95 


10.81 


8.11 


100.00 


49. 


Student Teachers 
evaluations . 


made good use of 


video- 


-tapes in 


their self- 






SA 


A 




D 


SD 


Total 




No. Responding 


4 


4 


17 


10 


3 


38 




# of Total 


10.53 


10.53 


44.74 


26.32 


7.89 


100.00 



ERIC 
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50. Each PERCEPT Student Teacher was exposed to a variety of sub- 
cultures representing differences in race, socio-economic 
classes and ethnic groups. 







SA 


A 


? 


D 


SD 


Total 




No. Responding 


10 


19 


4 


5 


1 


39 




# of Total 


25.64 


48.72 


10.26 


12.82 


2.56 


100.00 


51. 


PERCEPT offers 


practices 


which place high 


priority 


on inquiry. 






SA 


A 


0 


D 


SD 


Total 




No. Responding 


12 


21 


7 


1 


1 


42 




# of Total 


28.57 


50.00 


16.67 


2.38 


2.38 


100.00 


• 

CVJ 

LA 


PERCEPT offers 


practice 


which places high 


priority 


on discovery. 






SA 


A 




D 


SD 


Total 




No . Responding 


12 


24 


5 


1 


0 


42 




# of Total 


28.57 


57.14 


11.90 


2.38 


0 


100.00 


53. 


PERCEPT offers 
solving. 


practices 


which place high 


priority 


on problem 






SA 


A 




D 


SD 


Total 




No. Responding 


12 


18 


9 


1 


1 


41 




% of Total 


29.27 


43.90 


21.95 


2.44 


2.44 


100.00 


54. 


Innovations in Early Chilhood Education did not come about as 
a result of the PERCEPT program. 






SA 


A 




D 


SD 


Total 




No. Responding 


2 


4 


15 


8 


7 


36 




% of Total 


5.56 


11.11 


41.67 


22.22 


19.44 


100.00 



55. Traditional or old methods of Early Childhood Education would 
probably work just as well as anything tried in PERCEPT. 





SA 


A 


? 


D 


SD 


Total 


No. Responding 


1 


2 


8 


19 ' 


9 


39 


% of Total 


2.56 


5.13 


20.51 


48.72 


23.08 


100.00 



ERIC 
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er|c 



56 . 


The confidence 
seemed to grow 


which each child displayed 
during PERCEPT. 


for his 


(her) 


teacher 






SA 


A 


0 


D 


SD 


Total 




No. Responding 


15 


22 


3 


0 


0 


40 




% of Total 


37.50 


55.00 


7.50 


0 


0 


100.00 


57. 


The PERCEPT methodologies 
comfortable in a learning 


seemed to allow 
situation . 


each child to feel 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


13 


19 


7 


1 


0 


40 




% of Total 


32.50 


47.50 


17.50 


2.50 


0 


100.00 


58. 


The PERCEPT methodologies 
to feel comfortable in a 


seemed to allow each Student 
learning situation. 


Teacher 






SA 


A 


O 


D 


SD 


Total 




No. Responding 


10 


18 


5 


7 


0 


40 




# of Total 


25.00 


45.00 


12.50 


17.50 


0 


100.00 


59. 


The PERCEPT atmosphere seemed to 
each child. 


respect the individuality of 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


19 


21 


1 


0 


0 


4l 




% of Total 


46.34 


51.22 


2.44 


0 


0 


100.00 


60 . 


Lack of competition among children could be a fault of 
program which will haunt many of the children in later 


the 

childhood 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


0 


1 


7 


13 


18 


39 




% of Total 


0 


2.56 


17.95 


33.33 


46. 


15 100.00 


61 . 


PERCEPT would have been more successful if it did 
to enforce the concept of non-gradedness . 


not 


try 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


0 


2 


7 


15 


16 


40 




# of Total 


0 


5.00 


17.50 


37.50 


40. 


00 100,00 



28 
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62. PERCEPT proved to many that non-gradedness not only can work 
but is a more effective learning media than that of the 
traditional "one age bracket". 





SA 


A 


? D 


3D 


Total 


No. Responding 


14 


15 


7 2 


0 


38 


% of Total 


36.84 


39.47 


18.42 5.26 


0 


100.00 



63 . The implementation of individualized instruction was most 
evident in PERCEPT. 







SA 


A 


0 


D 


SD 


Total 




No. Responding 


16 


15 


4 


4 


0 


39 




% of Total 


41.03 


38.46 


10.26 


10.26 


0 


100.00 


64. 


Individualized 

PERCEPT. 


instruction was successfully implemented in 






SA 


A 




D 


SD 


Total 




No. Responding 


12 


15 


8 


3 


0 


38 




$ of Total 


31.58 


39.47 


21.05 


7.89 


0 


100.00 


65. 


Instruction of children which does not emphasize 
instruction would be just as effective . 


individualized 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


0 


0 


6 


19 


15 


40 




% of Total 


0 


0 


15.00 


47.50 


37.50 


100.00 


66. 


Preparing child case studies was 
Teacher learning experience. 


a most 


worthwhile Student 






SA 


A 


? 


D 


SD 


Total 




No. Responding 


5 


15 


8 


8 


2 


38 




% of Total 


13.16 


39.47 


21.05 


21.05 


5.26 


100.00 
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67. 



68 . 



O 

ERIC 



Student Teachers had oppotunities to visit parents of children 
in the PERCEPT program in their homes. 



No. Responding 
# of Total 



SA 

4 

10.00 



A 

29 

72.50 



D 



5 



12.50 



1 

2.50 



SD Total 

1 40 

2.50 100.00 



Such parental visitations lead to instructional improvement 
on the part of the Student Teacher. 



No. Responding 
$ of Total 



SA A ? 

7 18 9 

18.42 47.37 23.68 



D 

it 

10.53 



SD 

0 

0 



Total 

38 

100.00 



69 . Student Teachers had the opportunity to benefit from being 
an integral part of a teaching team. 



No. Responding 
# of Total 



SA A ? 

14 23 3 

35.00 57.50 7.50 



0 

0 



SD 

0 

0 



Total 

40 

100.00 



70. Team approaches to Early Childhood instruction is much better 
than traditional "non-team" approaches. 



No. Responding 
# of Total 



SA A ? 

13 21 5 

32.50 52.50 12.50 



1 

2.50 



SD 

0 

0 



Total 

40 

100.00 



71. A worthwhile part of PERCEPT was the opportunity afforded each 
Student Teacher to work with various types of scavenged 
materials which purported to provide the equipment for a rich 
environment for children’s learning. 



No. Responding 
# of Total 



SA A ? D SD Total 

11 23 3 1 1 39 

28.21 58.97 7.69 2.56 2.56 100.00 



ao 



• v 
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72. Student Teachers were quite aware of the fact that they were 

becoming more and more qualified to be Early Childhood teachers 
with each passing week of PERCEPT. 





S A 


A 


? D 


SD 


Total 


No. Responding 


18 


19 


2 2 


0 


41 


# of Total 


43.90 


46.34 


4.88 4.88 


0 


100.00 



73. The various schools which PERCEPT Student Teachers visited during 
the program enabled student teachers to be introduced to a 
variety of different concepts of early childhood education. 





SA 


A 


? D 


SD 


Total 


No. Responding 


19 


16 


3 0 


1 


39 


% of Total 


48.72 


41.03 


7.69 0 


2.56 


100.00 
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appenddc B 



Each PERCEPT participant was asked to rate the instruction in 
certain areas. The following presents the tabular results of 
these ratings . 

0 = Outstanding-top 10# of the instructors whom I have 
ever had . 

HS = Highly Satisfactory 
A = Adequte 
U = Unsatisfactory 
? = Unable to make a Judgement. 

1-5. How would you rate the PERCEPT instruction in the following 
areas : 

1. Teaching of Reading 





0 


HS 


A 


u 


? 


Total 


No. Responding 


13 


9 


6 


4 


7 


39 


# of Total 


33.33 


23.08 


15.38 


10.26 


17.95 


100.0 


Children's Literature and 


Language Arts 










0 


HS 


A 


u 




Total 


No. Responding 


11 


12 


7 


1 


8 


39 


# of Total 


28.21 


30.77 


17.95 


2.56 


20.51 


100. 0 


Mathematics for 


the Young 


Child 












0 


HS 


A 


U 


? 


Total 


No. Responding 


2 


15 


8 


7 


7 


39 


# of Total 


5.13 


38.46 


20.51 


17.95 


17.95 


100. 0 


Child Growth and Development 












0 


HS 


A 


U 


? 


Total 


No. Responding 


1 


4 


15 


12 


7 


39 


# of Total 


2.56 


10.26 


38.46 


30.77 


17.95 


100.0 
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5. Curriculum in Early Childhood Education 



- - _ 


0 


HS 


A 


U 


? 


Total 


No. Responding 


3 


4 


12 


8 


12 


39 


% of Total 


7.69 


10.26 


30.77 


20.51 


30.77 


100.00 



6-10. How would you rate the quantity and quality of help which the 
instructors of the following courses afforded Student Teachers 
in the practical application phases of PERCEPT? 

6. Teaching of Reading 



I • 



8 . 



9. 



10 . 





0 


HS 


A 


u 




Total 


No. Responding 


13 


8 


5 


1 


10 


37 


% of Total 


35.14 


21.62 


13.51 


2.70 


27.03 


100.00 


Children's Literature and 


Language 


Arts 










0 


HS 


A 


U 


? 


Total 


No. Responding 


14 


8 


4 


1 


10 


37 


% of Total 


37.84 


21.62 


10.81 


2.70 


27.03 


100.00 


Mathematics for 


the Young 


Child 












0 


HS 


A 


U 


? 


Total 


No. Responding 


6 


11 


7 


3 


10 


37 


% of Total 


16.22 


29.73 


18.92 


8.11 


27.03 


100.00 


Child Growth and Development 












0 


HS 


A 


U 


? 


Total 


No. Responding 


1 


4 


15 


6 


11 


37 


# of Total 


2.70 


10.81 


40.54 


16.22 


29.73 


100.00 


Curriculum in Early Childhood Education 










0 


HS 


A 


U 


? 


Total 


No. Responding 


3 


5 


11 


4 


14 


37 


# of Total 


8.11 


13.51 


29.73 


10.81 


37:84 


100.00 



ERIC 
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11-18. How would you rate the professional competency DISPLAYED by 



the following: 
11. Teacher Aides 


0 


HS 


A 


U 


? 


Total 


No. Responding 


6 


7 


17 


0 


8 


38 


% of Total 


15.79 


18.42 


44.74 


0 


21.05 


100.00 


12. Cooperating Teachers 

0 


HS 


A 


u 


? 


Total 


No. Responding 


10 


16 


5 


2 


5 


38 


% of Total 


26.32 


42.11 


13.16 


5.26 


13.16 


100.00 


13. Guest Lecturers 


(other than 
0 


primary 

HS 


instructors ) 
A U 


? 


Total 


No. Responding 


3 


15 


9 


0 


11 


38 


% of Total 


7.89 


39.47 


23.68 


0 


28.95 


100.00 


14. Curriculum Coordinators 

0 


HS 


A 


U 


? 


Total 


No. Responding 


2 


15 


5 


3 


12 


37 


% of Total 


5.41 


40.54 


13.51 


8.11 


32.43 


100.00 


15. Administrators 


of PERCEPT 
0 


HS 


A 


U 


0 


Total 


No. Responding 


7 


15 


12 


2 


2 


,38 


% of Total 


18.42 


39.47 


31.58 


5.26 


5.26 


100.00 


l6. Cooperating School Administrators 

0 HS 


A 


u 


? 


Total 


No. Responding 


7 


18 


8 


0 


6 


39 


% of Total 


17.95 


46.15 


20.51 


0 


15.38 


100.00 




34 
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17. PERCEPT Secretary 





0 


HS 


A 


U 




Total 


No. Repond lng 


19 


13 


3 


0 


5 


40 


$ of Total 


47.50 


32.50 


7.50 


0 


12.50 


100.00 


18. Teacher Trainers 




0 


HS 


A 


u 




Total 


No. Responding 


7 


18 


8 


0 


5 


38 


# of Total 


18.42 


47.37 


21.05 


0 


13.16 


100.00 


19-26. How would you rate the 
Teachers by the following: 


cooperation afforded to 


the Student 


19. Teacher Aides 




0 


HS 


A 


u 


? 


Total 


No. Responding 


11 


12 


8 


0 


7 


38 


% of Total 28.95 

20. Cooperating Teachers 


31.58 


21.05 


0 


18.42 


100.00 




0 


HS 


A 


u 


? 


Total 


No. Responding 


12 


17 


5 


1 


4 


39 


% of Total 
21. Guest Lecturers 


30.77 43.59 

(other than primary 


12.82 2.56 

instructors ) 


10.26 


100.00 




0 


HS 


A 


u 


? 


Total 


No. Responding 


5 


16 


5 


0 


10 


36 


% of Total .13.89 

22. Curriculum Coordinators 


44.44 


13.89 


0 


27.78 


100.00 




0 


HS 


A 


u 


? 


Total 


No. Responding 


4 


14 


6 


0 


12 


36 


% of Total 


11.11 


38.89 


16.67 


0 


33.33 


100.00 



i 

O 
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23 . 


Administrators of 


PERCEPT 
















0 


HS 


A 


U 


7 


Total 




No. Responding 


8 


14 


10 


0 


5 


37 




% of Total 


21.62 


37.84 


27.03 


0 


13.51 


100.00 


24 . 


Cooperating School 


Administrators 














0 


HS 


A 


U 


7 


Total 




No. Responding 


8 


14 


9 


0 


3 


34 




% of Total 


23.53 


41.18 


26.47 


0 


8.82 


100.00 


25. 


PERCEPT Secretary- 


















0 


HS 


A 


U 


7 


Total 




No. Responding 


13 


14 


3 


0 


4 


34 




% of Total 


38.24 


41.18 


8.82 


0 


11.76 


100.00 


26. 


Teacher Trainers 


















0 


HS 


A 


u 


*? 


Total 




No. Responding 


11 


14 


5 


0 


4 


34 




<$> of Total 


32.35 


41.18 


14.71 


0 


11.76 


100.00 
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Promotes the use ol ! rhythmic speech— jpbsarving growth of repotoire 
through combining rhythmic rocitatioijrecords of%peach improvement 
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Dr. Mary A. Procopio, Director 



PERCEPT — 1969 
E/ALUATION GUIDE 



1. GROWTH IN UNDERSTANDING CHILDREN, (3-5), (5 - 8) 



11. GROWTH IN PERCEPTION OP THE INDIVIDUALITY OP EACH CHILD. 



111. GROWTH IN UNDERSTANDING TEACHING- LEARNING PRINCIPLES BASIC TO SELF- 
MOTIVATED LEARNING. 
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c. 



Page 2 



IV. GBOVTH IN UNDERSTANDING CURRICULUM CONTENT, T-L PROCESSES, AND MATERIALS 



V. GROWTH IN UNDERSTANDING ROLES OF THE TEACHER, THE TEACHER-AIDE, AND 

PARENTS IN THE EDUCATION OP THE CHILD. 



VI. GROWTH IF WORKING WITH CHILDREN CREATIVELY. 



VI 1. GROWTH IN ASSESSING OWN PERS0NAL-S0CIAL-PR0PES3I01AL LEARNING, THROUGH 

INVOLVEMENT IN PERCEPT. 



Previous to the •valuation conference, both auperrleor and trainee should enter 
evidence of growth under each of the headings which apply. 



O 
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PROCESS GOALS IN LAiKUAGE 



Dr.- Ka ry A. Procopic* 
PERCEPT 1970 
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PUPILS NAME Baals Listening Skills 



PUPIL'S AGE 
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LISTENING TO SHARPEN THINKING 
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Gives sequence of story read 
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LISTENING TO FOLIO* DIRECTIONS 
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Hears phonetic elements In words 
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Chooses right expressions \ 
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attends to ETV or recorder 
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LISTENING TO DRAMATIZE 
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Listens carefully 
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Listens to derive mental imagery 
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Prepares to organize story sequences 
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Analyzes character playing 
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Dramatizes story formally or tni'onnally 
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Sharpens his literary sense 
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LISTENING TO UNDERSTAND AND INTERPRET 
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Analyzes reports given in class 
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Answers questions about reports 
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Respects Ideas expressed by others 
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Evaluates and forms opinions 
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Increases sensitivity to speech 
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Seeks enjoyment In acute listening 
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Responds to mood of conversation 
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Improves thinking "on his feet" 
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COEVEftSlNO WITH PEERS AND ADULTS 


1 








l 

i 




i 




! 

j 


i 

1 








1 


Svidemes enjoyment in non versing 
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Helps to set standards for 
conversation 
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Evaluates own conversation 
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Ick LSolNG TOPICS 0? GROUP INTEREST 
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Cses thought before expressing 
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Accepts responsibility of discussion 


| 






























Takes part in panel discussion 
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Observes rules in parliamentary 
process 
































Participates in interviews in class 
































Conducts meetings when necessary 
































Observes social courtesies 
































making oral, reports 
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Sets standards for reports 
































Reviews books interestingly 
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Reviews ETV r movies- interviews 
































IMPROVING ENGLISH USAGE 
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Participates in choral speaking 
































Retells stories with expression 
































Creates stories for telling 
































Participates uj dramatisations 
































Evaluates own speech on tape 
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Works to dramatize suitably 
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Mastery of skill in terns of maturity 



Basic Beading Abilities 



Dr, Mary A. Procop: e* 
PERCEPT 1970 
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READINESS FOR READING SKILLS 
































Exhibits ideational facility 
































Converses readily on reading topic 
































Uses acceptable English 
































Articulates speech distinctly 
































Uses dictionary to extend vocabulary 
































EXPERIENTIAL READING SKILLS 
































Observes keenly on field trips 
































Contributes ideas for record 
































Uses left-to-right eye movement 
































Makes accurate return sweep 
































Sets word meaning from context 
































Resde in thought units 
































VISUAL *ND AUDITORY READING SKILLS 
































Notes variations in word patterns 
































Perceives details Ln word fonns 














* 


















Recognizes sounds of phonetic cues 
































ORAL READING SKILLS 
































Phrases intelligently 
































Uses natural expression 
































Uses rhythmic eye movement 
































Makes few reversals 
































Makes few regressions 
































13 guided by punctuation 
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Uies configuration clues 
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Ab;.lifv to Read Critically 



Dr. Mazy A. Rrocopic 
P5ECKPT 19?0 
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i 


1 f 

1 

1 




i 

1 


L 

1 


i 

I 

1 

i 


Carries problem in mind 
















! i i 




♦ — 
| 


Relates problem to ideas read 


















i r ■ 

! i 
! i 




h “ 

L 

i 

1 


i 


i 


Decides suitability of source 




i 

i I 








i 


1 


r i 

. t 






i 


Decides reliability of source 




1 

1 

i 












I T" 
j | 


I 

J 

[ 1 




i — 

i 

i 




1 

f i 

| | 


Recognises fact and opinion 


1 


[ 












! 

1 ; 


i 

I 




rn 
! ; ! 


[ j 
i H 

Lj 


Check 3 evidence if necessary 












r~ “i 

j 


1 

1 

I 




T 


: • T t i 

.ill 


Questions generalities read 






1 






i 


i 




1 

I 

i 


t~hr 

i i < i 


i — 
i 1 


Recognises slanted writing 
















, 1 

1 ! 

J ' ; 


i • j 

1 ! ! 1 

i i t i 


- — i 

; 

i i 


i 

ABILITY TO READ CREATIVELY ! 
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Analyzes words to fina phcric elements 
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Uses structural analysis in spelling 
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Keeps self-help list of words 
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Uses dictionary for spelling help 
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Uses a variety of sentences 
































Learns punctuation to fit his needs 
































Uses correct word-form in writing 
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SKILLS OF WRITTEN COMPOSITION 
































Applies concepts of effective language 
































Organizes work in interesting order 
































Uses functional writing for reports 
































Writes creatively in terms of goal 
































Experiments with form in creative ways 
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CODE: 




I - Insd equate; 



A - Adequate; 



M - Mastery of skill in terms of maturity 
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7 i.Q. 



AeujsaJt . 






Very Seldom 



? : • s ‘r. On • •- '»•••* dees child have 



Often helpful wltn vounrer childepo ’’ess skilled. increas- 
ingly will inr to s-nre ikes etc. last oeco -inr a leader in 
the ercun especially in tv.iildinrr ( c a me n irv ) . Vaturinr in 
ability to s'-s’-e with others. Svn a the tic to t'-e hurts of 
others . 



- *v» i-o i.oft.yh ' t-' 1 . 1 1 I'.. > r : : it . ,y .. '.'l.'ich tne 

ob 1 • .. •••. . <? or. *ci. ' '* ;CU»* t*. 

is friendly with adults - often openly affectionate. is 
reneral y quiet in new situations. !e has r ooi recall for 
peocle he has -at oefore end greets them warmly. Shows 
increased ability to listrr to new suggestions ana offer 
criticism. 



l -.f.Z ' ' r i*- .or 

r.:e rViM •• 



> . 



r A in •."hut way does 

U" •’{ ipt; r 




O k o 



■ Ark - 



- 4 ' . * 



* 



.X : 4 ' 

■\no 



ui --h' ol (indoors 



bicycle riding 

carpentry 

story time 

block building- 

cardboard box building and 

sand play 

climbing trees 

cl i nbing ropes 

field trips 

'or.1*c -■ 



painting. with imagination 



- it .ichoz - •.5..r«n -f ol and/ or nelf -directed 



Sa-e as above 



b ^:or**: ; v."vrite • : o v: >•> - ;eac’ic. -‘»i eluted and/or oelf-directed 

cooking 

quiet pane table 

organized participation games 



T Jti}..rsv. dr.n ol r-nhr, •! <h*y - 

He is actively busy at all times. He has noundless energy 
and stamina, he does not tire easily of doing one thing. He 
has or occasion stayed with one activity all morning. 

c (. ; qn in. : ;.nv. '.‘oncopt ?o?ic>»ion» 

; v., ,3 ran •• IIou ion-? :nd v/iii un.at net lvities — 

At tines he has soent as muc:. time as thirty minutes writing 
his name and letters and numbers. 

After lunch he has listened to stories and discussed them for 
about twenty minutes and this is just previous to going home. He 
-..ay stay with one physical activity all morning. 

He may stay with one physical activity all morning. 




r 
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o. Use c:f fantasy - Vju-.v. ki*r! or fantasy, how often, with other 

*V -2 o 



Gordon displays a nomaj amount of fantasy: chocolate 

cakes undo of snad, catching fish with a piece of strinsr 
from a boat on drv la*"d, and imaginary car driviner while 
sittinr on a niece of wood. 



o« Problem Solving - How does the child solve a problem* Does he 
seer an adult* docs he become frustrated easily? 

Gordon does not nsn^l y seek a^ adult to 9&I1/0 his 
problems - he just takes matters into his own hands. He was 
initially a physical firhter, as are others in the croup, 
but recently has been discuss! m more logically his disagree- 
ments and his language has matured. 



60 Ability To Adjust. 

Gordon has shown an increasinr ability to adjust since 
his initial encounters as a new child in an already established 
erou ). At the end of t l is year he was fast decomine the 
leader of a erouo interested in building tree houses and also 
block building. He is now more willing to share toys than he 
was at the beginning and also plays better in group situations. 



7, Special Comments J 

Gordon arrived late In t^e ro^rn * a^d »t first was 
subdued and anoeared frightened. He so n r^allg^ped the 
hierarchy of his peers. by the end of t>e program he was 
becoming the leader of a crroup doi^p i r- 5 t i ve carpentry 
Work and block building (example - stores). They worked 
busily in harmony for lonr periods of time. 







Teachers 
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INTENSIVE TEACHER EDUCATION PROGRAM 



THE PEABODY EARLY CHILDHOOD EDUCATION PROJECT* 
with th© SLS 5 i 6 t&Tl 0 © of 

THE SALEM STATE COLLEGE BRANCH OF THE ASSOCIATION FOR CHILDHOOD EDUCATION 
takes pleasure in announcing a * PERCEPT assessment conference on 



TODAY* S EARLY CHILDHOOD EDUCATION CONTINUUM * 
DIRECT INSTRUCTION ************ ********** OPEN EDUCATION 



Salem State College* Auditorium 
Saturday, May 9, 1970 
8:30 A.M. - 3:30 P.M* 



As a means of viewing comparative exemplars of educational programs 
for young children, PERCEPT invites public, private, and parochial 
school administrators, supervisors, teachers, parents of young 
children, and students in the field of Farly Childhood Education 
to explore basic considerations involved in different approaches 
to the education of 3-8 year olds. 

Informed representatives of a variety of models will discuss* 

OUR GOALS OUR PROCESS OUR ENVIRONMENT OUR PROGRAM 

EXEMPLARS TO BE PRESENTED 



ASHLAND KINDERGARTEN PROJECT, 
Ashland, Massachusetts 

BANK-STREET COLLEGE OF EDUCATION 
MODEL, New York City 



BRITISH INFANT - 
PRIMARY APPROACH 

ENGFLMANN-BECKER MODEL, 
UNIVERSITY OF ILLINOIS 



"TOKFNS-AS-LEARNING-MOTIVATION" 
MODEL, Kansas University 

LEXINGTON KINDERGARTEN PROJECT, 
Lexington, Massachusetts 

MONTGOMERY COUNTY, MARYLAND, 
OPEN PRIMARY EDUCATION 



MONTESSORI "CASA DEI BAMBINI," 
North Shore Montessori School, 



- Mrs. Natalie B. Barlow, Supervisor 
Ashland Project 

• Miss Mary Finn, Director 
Follow Through Program 
Cambridge, Massachusetts 

- Mrs. Margaret Wilmot, Manchester, 
Massachusetts, Public Schools 

• Mrs. Sadie Seaton, Director, 

Follow Through, Providence, 

Rhode Island 

- Mr. David Flood, Director, 

Follow Through, Pittsfield, Mass* 

- Mrs* Geraldine Smith, Franklin 
School, Lexington, Massachusetts 

- Mrs. Juanita Jackson, Lynn Public 
Schools; formerly of Montgomery 
County 

- Miss K. Mildred Doollng, Directress 



x x 
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DIRECT INSTRUCTION**»»»*»*»»» : »»»*»»»»»«OPEN EDUCATION 



Salem State College* Auditorium 
Saturday, Hay 9, 1970 
8:30 A.H. - 3:30 P.M* 



As a means of viewing comparative exemplars of educational urograms 
for young children, PERCEPT invites public, private, and parochial 
school administrators, supervisors, teachers, parents of young 
children, and students in the field of Early Childhood Education 
to explore basic considerations involved in different approaches 
to the education of 3-8 year olds. 

Informed representatives of a variety of models will discuss: 

OUR GOALS OUR PROCESS OUR ENVIRONMENT OUR PROGRAM 



EXEMPLARS TO BE PRESENTED 

ASHLAND KINDERGARTEN PROJECT, - Mrs. Natalie B. Barlow, Supervisor 
Ashland, Massachusetts Ashland Project 



BANK— STREET COLLEGE OP EDUCATION • Miss Mary Finn, Director 
MODEL, New York City Follow Through Program 

Cambridge, Massachusetts 



BRITISH INFANT - 
PRIMARY APPROACH 

ENGFLMANN-BECKER MODEL, 
UNIVERSITY OF ILLINOIS 



"TOKFNS-AS- LEARNING-MOTIVATION" 
MODEL, Kansas university 

LEXINGTON KINDERGARTEN PROJECT, 
Lexington, Massachusetts 

MONTGOMERY COUNTY, MARYLAND, 
OPEN PRIMARY EDUCATION 



MONTESSORI "CASA DEI BAMBINI," 
North Shore Montessori School, 
Marblehead, Massachusetts 

THE NIMNICHT MODEL, 

Far West Laboratory for 
Educational Research and 
Development, Berkeley, Calif# 

PERCEPT, Peabody Public Schools, 
Peabody, Massachusetts 



- Mrs, Margaret wilmot, Manchester, 
Massachusetts, Public Schools 

• Mrs, Sadie Seaton, Director, 

Follow Through, Providence, 

Rhode Island 

- Mr. David Flood, Director, 

Follow Through, Pittsfield, Mass# 

- Mrs. Geraldine Smith, Franklin 
School, Lexington, Massachusetts 

- Mrs. Juanita Jackson, Lynn Public 
Schools! formerly of Montgomery 
County 

- Miss K. Mildred Doollng, Directress 



- Mrs. Cynthia Wilkie, Consultant, 
Follow Through, Lebanon, 

New Hampshire 



- Dr, Mary A# Procopio, Director, 
Salem State College 



Conference Introduction: TOGETHER TO LEARN . Dr# Allan Leitman, 

Educational Development Center, f’ERdbW. ’ 



-Recapitulation Session: ADDING IT ALL UP . Dr. Courtney Caaden, 

Harvard University Graduate School of Education. 



Video-tapes, films, or other audio-visual aids of the exemplars 
will be shown by the representatives of each model. 
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Uv MarT A , Prompts 
Professor of Sduratt ton 
Salem State College 
1965-70 

boh to.c« d- ! imkumz rumzwi a m> ls«w/N8 

IN 2JAF; 'A Ch7.U>H 00 ) SSUC A? r OB 

Xn fi pat - •larjgnttge leaning, the sy.aboiiaatlon of experience in 
speech &r*e un<> ;»*•? tanking the i 0 symbol! a it Ion of speech ,i:» printed form 
constitute jrv«i,ior menus of cogr l.fci v® development ant. see. ic lisa .5 on of 
the young Previous t) the interial5aat.cn of l&nguage as a 

means of * onrai n leahlovj , the ihild i* capable of exp?, "ess lug and receiving 
!; mes&ages r thruu/sh gross Hennery- mot or activity. The vemeu ; ^r gives 
parents ar,3 ‘tfracJysrs the vehicle fai conveying cultu re, its expectations* 
of t;tia person «3 a group member and as ar. lndividus.lv The ch ild learns 
"’tJv first- ?.ur»£Uhg<: gar* a" eci '1 ✓ bemuse 5a\rgm?.? Is a social yroeess. 

jfong,t-a ay as .y > Vii tear i lug « i»rg*«:ge provides tho young 

-:iit 4 *5 ©» ; ■ v ? on • e-,y .»' t: . a* '■ cerva :/ rg t y more v<*mplex communication 
col* * vi i * o '-tiy i . . . ,i.*v it * hiv* a s 4 *fe of culturally determined 
: • v-i. t :, s r -rJioi = e. tempts to express ideas to the 

jiOjni o', ’ sic hiogur';;- !•»;•< *5 r - hi * « rrr.inaaxiy coni routed with the 
reo is.;ul;f o hyp.; f ;h ?.*?:..’•» to try out hunches about the linguist ie 
structure of the language 5.n order to communicate , tc be rewarded for 
achieving accepted apeerh patterns, and to attain particular expanding, 
gr:;„s<, Culture orle^-su, language ttfaching^and-ieemlng must provide 
the central, social development process during the child’s school years 
of rmrsery-klnderga'cteri-prinviiy education. 
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The ctebcoj. must foster language development by continuing K th» 
first* lani^uage game;" fte co.fuizir g t-ua.t toe form of language used in his 
sub-culture may be of a varifuit construct, the school must accept the 
rol-y of helping the child tc gain control of those language processes 
which ear> help him to operate successfully in the mainstream of society 
without devaluing his sue ••’Culture C3mwv.ni.aati.on system. (1*1*13 article 
'a mt dl tre.-’.re'i toward considering true special 5.inrua£i* problems of the 
.v* . ’: l i ot fores .10 rti. ••aotl / 'sfcisl •. ?V*; n» , ';ein gives toe r: 



-<.'. a e-i '.'•otii re r »:»3<«. foe in '.o.ho.vt :».s e -vf vi.b-eu 1 1 ; !> e- *!>»***.•* 

ur«? tf:« veceaiUy iVt graouai dev®. I >p*»er.t of mastery of standard speech 
through experiences In the school situation; language is s set of 

rules to vhlch all speech codes dtusu comply, but the generation of 

K 1 

specific ap&sch cod^ft is a function of the system of social relations. 
The child learns speech as he absorbs ». specifies culture 0 



Inquiry as the central process goal In the, language arts curr ieulum c 
decent studies, in the field of linguistics pose serious questions as 
to the effectiveness of traditional content and method in formal language 
teaching ant' learning . Conn Iteration of the child as a learr«r in the 
fluid social, cultural. Intellectual environment of today and tomorrow 
demands that the school help him to come to grips with challenges of 
communication, challenges which cannot be conveyed through stereotyped 
patterns of teaching- a nd~ learning. Be must master language as he uses 
It, with its great variety of expressions which he should assess. 



^Bernstein, Basil. "The Role of Speech in Culture./’ Perspec tiv es on 
Learning , eds. Gordon J. SQopf and 'em- A. Hohman, New "fork's TSinlc ” 
Street 'College of Education, 1967% p. 19 » 



organise into manageable forms, apply in terras of particular :asks ; , 
and atiiiz e to particular ends . 



Planning lor inquiry la t.hc lan guage ar-s ■> Teaching-learning situations 
which foster inquiry as the central process goal of the language arts 
curj'iculmn Involve conddurfr'l a is of Importance for both the teacher 
and the learner. Some ox 5 their involve rnents are llstea as examples 
below. 

Pret-'ari.ng plans for the teaching of language demands that the teacher 

* consider the learner, his previous background and sub-culture^ 
and his level of language development. 

* decide upon goals of significance to the learner as an Individual 
and as a member of a soolety with its "standard” language eooe. 

The goals should be Inclusive enough to stimulate varlou:; approaches 
to learning, but opccifie enough to be evaluated enroufce In terms 
of observable changes in .behavior. 

* provide opportunities for learning through activities of such In- 
terest t to the pupil that ha involves .ti n self spontaneously in the 
language process. 

Whs-- eitperiencrs arc- ■-jr-ge-.j.l.zed th rough teacher -pupil planning and the 
ee-.'-.-'ot in on assimilating n?** bingur-ge learnings into the total behavioral 
pp.ti. iru, it. is necessary ihat the learner 

tnenml no h?s establish-.;-! language patterns to discover hou language 
verb's for him ana ho / Lt might -charge. 

are lyno uses?- of Iangiag«o hi (rr^vp situations, in printed form, and 
In recorded form in order to bxcadsn his perspective as to hot* 
language functions for various purposes. 

synthesize new awareness of language as a personal attribute and 
as a social phenomenon. 

* categorize types of language adaptable to various situations. 

* discover why language operates olffer>entlj» in a variety of situa- 
tions, carrying different meanings for different Individuals. 

* compare Ineffective language with effective language learned 
through activities Involving informational and literary reading. 

* perceive in his own and. in others the speech, reading, and writing 
types of communication related to demands of various situations, 
while recognizing flaws of expression in reflecting situations, too. 

* build language power to express personal-social affective relation- 
ships, to formulate generalizations resulting from expanding social 
experiences, and to engage in social activities through i ocial 
language "rituals" common in the society as a whole. 

Behavioral changes result from experiences which promote the process of 
inquiry. Through cooperative teacher -pupil evaluation, the learner 
may learn to 



* discuss observable charts tcuard ianmediate, attainable goals of 
language masfcsxy . 

* f recognise tangible and le3a tangible evidences of his increasing 
ability to direct his own language growth. 

* evaluate his awareness of language as a social process. 

* check; his reasoning processes arid those of others, in recognising 
language as a vehicle for thinking. 

c ~ observe evidence of appreciation of language as communication, 
as a source of recreation, and as a means of achieving personal 
social goals . 

Formulating goals in terms of expected behavioral chang es. to important 
component in effective teaching to promote inquiry as a source of 
learning in the language arte is the explicit delineation of T-L 
objectives in behavioral terms. In formulating unit and daily plans 
with emphasis on prceess, the teacher may wish to develop guidelines, e.g. 

* Do I have adequate information about thi3 child to enable use to 
guide his learning in language development? 

* Does the objective as stated promote continuity of learning with 
respect to earlier learning? 

* In a particular situation, what are the behaviors to be developed* 
affective behavior, utilizing basic information, formulating concepts 
to be used In activities? 

* lih&t tool slcills or other processes may be called for, as the 
learner becomes involved In the use of materials to solve problems? 

* Are the goals so expressed that they suggest the expectation of 
inquiry in language learning? 

* What content may lend itself best to Involving the learner in 
Inquiry as a process of language development? 

* Can Z activate inquiry in the language arts by emphasizing teaching- 
learning activities which demand the use of heuristie procedures 

in the solution of problems? 

* To what extent can inquiry-process planning stress goal3 which 
incorporate behaviors such as those listed below? 



Pupil Behaviors Conducive to Inquiry In the language Arts 



interviews 
explores 
sifts out facts 
asks for facts 
Investigates 



creates 

contrives 

formulates 

derives 

proposes 



cooperates 
challenges opinions 
organizes 
discusses 

shares conclusions 
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OUf- S'-tiOll i 

tciliPCLs; info m-ation 
p;ts»ntvR«?a i uto .rat :n 
pn-vee } ie.t 
> l.i cover. '•• 

Judges a- is 
tests hy3.0thu.jes 
forms opinions 



Iv.sgi.rvM 
<R-;3*n r : . s 

P.tH 3 
3 i uctu.ro a 
Li. J'i;i at s: 
weighs ideas 
appraises needs 
su&OTixri'V?.? points 



reports conclusions 

participates 

assesses 

listens attentively 
deals ir, specifics 
draws conclusions 
decides strengths 
considers alternatives 



Lerg tetri inp ut-outpu t effe ct of In quiry in t he language art s. Continuous 
promotion of inquiry as .* nrc»;,- of learning in the development of first-- 
language mastery leads to otr ervabit person* social -intellectua l outcomes, 
The young child from three to nine years ot age functions as a learner 
whose increasing mastery of language an a social oroeeso la an observable, 
developmental attribute o£ his Individuality « ffirsidu&lly achieving 
centre! of language of the bi-cad culture* often the learner shows 
awareness of such variables «<? line -r.ot J.vati on of those involved in a 



communication exh&nge, the bt ckgrounc of the sp»ak»r or writer, and 
the effect of the total situation on communication, He uses language 
as a multi-faceted means of expressing thoughts and considering the 
ideas of others. He valuer language as a» essential in his relationships 
with otarra* With teacher guidance he uses language to probe under- 
standing o$: self and is able to iisuuss hi a progress as shown by his 
use of language. Fe responds to language as a substantive source of 
intellectual, social.* and aesthetic challenge, 

The child's observable growth in ability to use language as a 
social process also Implies growth in thinking power, Vygotsky con- 
sidering the Inner workings of thought and speech concluded? 

n The relation between though and word is a living process; 
thought is born through words, A word devoid of thought is 
a dead thing* and a thought unembodied in words remains a 
shadow. The connection between them, however, is not a pre- 
formed and constant one. It emerges in the course of development, 
and itself evolves. To the Biblical f Xn the beginning was the 
Word* f ik-sfche makes Faust reply, ’in the beginning was the 
deed.- The intent here is to detract from the value of the 



word, ; but we can accept this version if we emphasise it 
differ«nt; iy ?. In the BSC ASKING was the deed, 'fhe ^ord wia 
not vh® beginning «'•* action was there first, it is the aid of 
development, crowning the deed, "2 

Inquiry as a central process in t lil/ rcery ^kindergarten -primary 

language curriculum promotes induction of young children into the 
broad American culture, with particularly significant social ievelop- 
Bfint and intellectual growth accruing to children of variant jub -cultures „ 



Vygotsky, Lev, So 
The MoIoTo Press, 



Thought and Language , 

V55FV p. X55T 



Cambridge, Massachusetts ? 
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Fere Iter. Carl and Skorf ried Svji’leinD'-n Veecrif:,- Dissdv^nt^cC Oil: J d: ■: s j . r 
Tho Ere- S chool ^vrSei’oci Cliffs: Y~ 

Inner, Jerome Ori^.\n x r Ang: 5 . 7 a _F o r_? he t :T^ Nnnd Ccnbridgr: . Mr.-/::' 
Belknap Press of Harvard Jniversi* y Press.. 1962 

Bran a t* . Jerome 3. Tho^ IV ore n 3 Gf Bdue.-cjon First Vintage Ey.liTj.oa Mevx York: 
Vintage Bookr VA>? 

Bruner , Jerome 3 c*t al Studies^li- Cognj live G rov.'th,, Uew Yor*:: Wi^ey. 3 356 . 

kroner; Jerome S T Thooi y Of Inst roc ; Aon, Cambridge-. M>?os: Bel rap 

Press of Harvard Unive^*' '*■ WjJ \ Job 

Carroll* John B Icvjgi u;;»e And Vbooi.V'V Englewood CJifiSv new Jo icy. 
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Chukovsky Kornai ?r or.- Two To I 1 .i ve T; evi&lrPed and edited by Miriam Mon on. 

Borlo.ley* Cal If*. University cT CaPiSfo; ni-* Prase ; 1 966 

; *u.-'kin John M “A Gchou'tauin’s Guide . 0 ?br sir! I M rhah .n ,f Jet u" ok* 7 )?eviev 
50, ^3 - 53 - 70-72. March *:3 1P6Y 

Dewey. John Ixperiorce And Educaticj tew v ov];; Mm:}) ~n J 9 36 

kic hanger.- Fred M no. Pr o -Schoo. F b rat 5 on Ted ay* Leu Ar^roachca To T-aacInrr-? 

Vh rog- > Fclit - , \v-l Kive^ IcavL.d ; F:ow ion:- Doub:eday,. I G So 

keeper- 3 H, ot hi Good 3 choc * p Ft-' 7. orris; Chi Mr ar-.. Mew Yc.-k .lan, 1 966 

tefevre. Car! A Lir^.uj sties Ju»d The Teaching uf RerjcLAor • New York 5 McG P; il 

lewis y M ■ Gertrude- The kyaluat ion of Te^rSun-*. Wor>hi r^to".. DC ■ B&pt of 
Klemeir ary-Kir^nTT'^rc^Inrsrjr/ TcwVetion \‘ t ' . 

"!ar«h&3 3 . 3ybii An Ijvpei teas: t In Far it ion Firs* Fnperback Pd3 i" ; n. G-irbri fige • 
Caiahridge IJni v::r airy Pxesr 3 Ico 

dcl.uhrn. Karslv\ll . Uv^dei ntandi \y 7 McU 1 r : Tre ^^--unaJoun ; )f j-Iac. . v irut Pa porhne !c 

F.di 'ion Nor Yorks McGfsw-HitS 196'J- 

■".•ra'TiS^ Hughes , Great i^^Fower u The Ivduc^t-ien Youth In The Great ive A.r^ 3 • 
Second Ed.ition New York: I)ova\ BublicetJojis, IdSB., 

-'ontessori .. Macia ■ Dr Montessori , wn ilanci 5 * aoic .. Ctunbridge- fk. rs ixcbai ’ 
Montley- L96;t. 

■ Jersii., ”Dovelopnciii and L-eacnlug u in IP ^et !^u:lscove A v-d r ediv^d by 
Fiebcird E« Ripple and Vci no !J. t o-v kc^.st Je ■ h r?p:e*T on tho 5 oaf ere ec r oa 
Cog:;n.ti‘7c Gtudie:* and Cwyric;*iun ’■ Vvel opmeiti (M^rch- 3 ;>6Ii ) Ilhacc Mi 
S'. cool of Efe'-^t u)ii-.. Co'ti-Ml -J-1- .’ire* ty IP6?t 
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Dr- , Mary A, t-rocopio 
Ed j 0: /fid 210/ FERCEPT 
March. 1970 



Public School 



SCHOOLS 10 VISIT (Visiting a variety of Early Child 

hood Education models was a valu£fe 
part of the PERCEPT urogram.) 

Contact. 



Ashland Kindergarten (Tit le riO 
Ashland . Mass,. 

FPuit St. School 
Fruit Street 
1 - 617 - 881-4282 

Bedford Schools 
Bedford. Mass., 

275-7588 

Brookline Schools 
Brookline, Mass. 

734-1111 

Lexington Schools 
Lexington-, Hass, 

Sstabrooke School 
Bridge School 
(Team Teaching) 

862-7500 

Center School 
Iynnfleld, Hass.. 

(Reading) 

334-4422 

Lincoln Schools 
Lincoln, Mass. 

259-9400 



Memorial School 
Manchester, Waas „ 
526-1908 



Bell School 
Marblehead s Mass, 
(Grades 4-6) 

Open Concept 
631-1512 (new) 
631-5362 (old) 



Newton School System 
Newton, Mass, 969-9810 

Macon Wright School 527-1815 
Horace Mann School 332-4326 
Oak Hill School 527-5564 

Batcheldor School 
No, Reading. Mass. 

664-3881 



Trotter School 
Boston Sub-System 
Roxbury, Mass. 
* 42-8787 



David MirOcsc. Sv.pt , 
lire , Polly Gor&j an 



John Glenn. Supt. 



Robert X. Sperber, Supt., 



Ado Comsilto 'Dr„ ) 
Assistant Supt. 



Dr,. Nancj* C. Santeucanio 
Consultant 

Dr. Randolph Brown., Supt. 

Francis E. Langley 
Principal 

Robert J. McCarthy 



Mr. Thomas P. O'Connor 
Aas f t Dir. of Personnel 
Elaine Panaretos 
Mrs. Ruth E. Chadwick 
Samuel A. Turner 

Robert McCaffrey 
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Mis a Grace Whittaker 
Mrs. Madoff 
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Private School 



Central School 
(near Central Square) 

Cambridge, Mass , 

264 Broadway 
868*0073 

Shady Hill School 

(Co-Ed Ungraded King* - ninth) 

British Concept 
178 Coolidge Hill 
Cambridge* Hass. 

868-1260 

KLH 

Research & Development Corp, 

Cambridge* Mass, 

491-5060 

Cambridge Free School 
5 Howard Street 
Cambridge* Mass, 

354-2402 

Fayweather School 

(Co-Ed Ungraded Elementary) 

74 Payweather Street 
Cambridge* Mass, 

876-746 

Cambridge Friends School 
New Quakers School 
5 Cadury Road 
North Cambridge* Mass, 

354-3880 

Children^ House of Gloucester r Monteasori 
(not until April) 

198 Concord Street 
Gloucester* Mass, 

283-379 

Christ Church Nursery 
Ashbury Street 
Hamilton* Hass, 

468-4461 

Brookwood 

(Co-Bd Kindergarten - eighth) 

Brookwood Road 
Manchester* Mass, 

526-4671 



Mr* Joseph Segar* Principal 
Mr, John Olive* Consultant 

Mrs, Kate Bohls 



Madison E. Judson 

Mrs, Diane Milner* Secretary 



Mr, Charles Rossow* Dir, 



Mrs, Burnham 



Mr, Philip Cutler 
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(Several Teacher Aides were prepared to work with children in the Andover 
Public Schools where the majority of PERCEPT students did their student 
teaching at the primary level.) 



June 



> i 



ASDOVKh * PER CEP T * COURS E 

C v'J E Early Cr.i Xd nood Curriculum 

Topics presented from April 17 to June 10.-. 19?Di' 

1 Concepts of Early Childhood Education Today 

Rc’es the Teacher Aide Plays in the Modern Early Childhood 
I'd a t i on Program 

•' - y> rving Children to Note Perceptual Handicaps to Learning 

M Aortting with Children to Rectify Problems of Eye Hand Control 
•u.d ether Perceptual Difficulties 

/.yriguape Development in the Young Child 

*j Helping Children tc Overcome Problems of Articulation 

' Beginnings of Reading in the Kindergarten 

6 Creative Environments for Young Children Tri Wall Workshop 
9 Creative Movement for Young Children 

10 Setting up Learning Centers in the Early Childhood Classroom 
Uremoting Creative Work with Young Children 

developing a Guide for Beginning Teacher Aides r organised m 
response to questions asked by Teacher Aides 
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PERCEPT 



Andover 





Teacher Aides 


. ... , . . V 

. ~ ;Ui 5 . ^ I ' J j. ' 

. ■ ! . er ti'f'C? t. 

T r *■' ££ * 

::.c0 

^ . * ; l .; . h C o ?i if> .CO 


N •; Jflff.es * 

iji Startdish Cirri,!.' 

Andover- Lass 

Tel: 475 2695 

Unlv of Illinois 

B- S Gaogrephy t Socln 


. 1 <r t r 1 ilf) fi c k t f» 

.16 Par 1: ;«;j r*'r> :rit D r i v d 
>a:':ov-sr ''h#r 

Tel? 4?5-68?4 

Boston University 
i5 196*' 


Fran Janings 
21 Beach Circle 
Andover Lass 
Tel: 4?5 1665 

London Business College 
1957 


'. Or’ i'd'jftl Hobo 
- ri-J'.- »•* ,. Mac* 

r<- » : 475 U!*0 

U.-.i varsity 

* i aeon yin d.. A ., 1957 


Kol Jurgen «■ 

89 S'xrrcer Street 
Andover, Los* 

Tel: 475 204? 

Lowell State College 
B„ S . En pilar " > ’ or 

2. 'it- Tee chi np experience on 
secondary level 


-’Lylils Cftvellero ft 
496 Sc Mein Street 
Andover., >i*.88 
Tel? U76U278 


Bette J - Ki dwell ■» 

16 Mchennly Avenue 
Andover, Moss 

Tel? 475 2542 

Indiana University 2 \r 

Business and Fe;; rfcoiog y 


Morn.;. Che a* « 

77 *b It tier Street 
Ariaovar 4 Mass 

Tel: 475-5372 


Kathy Maxwell 

16 Upland Rond 

Andover,, Mass 

Tel: 475-0872 

University of Mew H«xrr>r.ti re 

H. A Loth. 1961 


Louise Redding * 
52 Descojub Road 
Andover,.. Lass,, 
Tel: i+75-8516 


L'iene CNell <• 

9A Seebsack Reed 
Andover „ Lass 
Tel: 475-8135 

Garland Junior College 


* neruier Attendance 

:HJC 
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Sylvie 
2.1 Shipman Road 
Andover „ Kaaa 

Tel: 475-7054 



Alice McNamara 
6 Downing Street 
Andover., Ka3s= 
Tel: 475 0745 



Prances Herron 
45 Ha pie Avenue 



Andover,. Ka S3 
Tel: 475 4-03 



Jacqueline Robinson 
13 Rattlesnake Kill 
Andover, Mast 

Tel: 475-0895 
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msjcAL xmimn^zw ? 



wo<xi fci'£k 'iamb curing 

block of ■'tv c<: 
code. bottle caps 
nails wJt.ii K.».de heads 

Remove corn. from cap". - 
wood o Make ho.is- In cap wide 
uo and down : <? • 1 , 




Brunner n<:i.3. th/ougb cap Into 
enough, to ail ok esc 'o slide 



Ratt .«e a 

Any container that can be filled and scaled and easily 
shaken may bf» used „ 

Containers : cups, plastic detergent bottles, boxes, cans, e 

Contents 1 dried peas, beans, vice, sand , etc. 

Bella 

Attach different sized and colored bells to elastic 
and knot - Cut elastic to wrist size and knot., 

3a nd Bl oc ks 

Use variety off sandpaper weight a : 
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1, Using tri wall and a safer# sat;, cut out all / We 
pieces o.f the cradle. 

2„ Insert the bottom o.f the- nradle through aiova in the 
footboard sad headboard 

3. Insert side pieces through slot An he-d beam and oven 

slot of footboard. 

4. Reinforce bottom of cradle fe? gluing ■ Elmer ■ 6 ) wooden 

wedges where cradle bet-turn Kiaets ’j.eaobcard and fcfoot.bo 

5 . Tape nil edges for e/.fcra ;-tr*hg.ftU. 



O 
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CESTTI. 



*■ s' \ , d »';•*??'’ J! ’ jC ' 

'i M JtT! eft’* . top it'.-} bO». *•'.»: • . 
i ot h <: apv 

p c T i :• v ' t-.“ vii. i't.' 



(•5e‘. hjj-J * 



i Tut he c !•'< • A i?;* T: vo a Jengtb 






■- Tape *•»?• of obi, .-ken wiwo. 

Thread picture wire .1.:* and out of 
overlapped chicken w:l re edge:? 
to fora a cylinder ,. 

4 ; Funds hole a in aide of flXvn ran 

bottom and wire chicken pi re to 
can, Terming cage* base. 

5- Out a narrow strip (approx, AO- -15" } 
o* chicken wire to form nm; 
tape edges; bend chicken wire to 
form three sides of a rectangle 



6 Place run in cage and wire to cage 
at top and bottom, 

7, Punch holes through sides of film 
can top, 

! i. Place on top of cage and wire cover 
to cage, 





Door; cut a square piece of chicken wire out of 
cage aoproximafco <.y ,</?. of the way up- Tape all 
edges. Fasten door to cage with leather strips 
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WORKBENCH 



!?«<' i- iuri-:e r. odea pack.in& create for the base 

the open e ! .de co tho front and use for storage 
of \kq nd 4 . materials,. Xfc may be helpful to put a 
Cl vi her down the inside center. 



/ or 



vicr-iCir : 



i.-: u* a , uim heavy boards 2‘ x. 6’ 



becaut? 

wh-3- : • 
Ihe top 
sides 



e cl'.), i iren n:l 1 j. use the turfaee to nail into 
'if* v'.o> s auppjty Pal in to hold their attention 
beard* should extend beyond the .frame on a LI 
.so thf. : v.ih&s can be fastened . 








f 
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DOLL HOUSE 




1, Tri -trail const. ruction 

2, Base; 36' ! x 3<5 n 

3, Outer trails and partitions 8" high. 

Cut side wails to fit on base. 

5 Elmer's Glue and mystic tape used to assemble whole structure, 
6. Wedges cut into four outer corners for additional strength. 

7« Cut windows and doorways as desired, 

8. Decorate with scrap wallpaper, tiles, etc, 

9» Furniture and dolls from creative playthings. 



Faith Weiss, Lillian Waters 



O 
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C31XD -SIZE REFRIGERATOR 



Use heavy ‘cox of appropriate size. 

Cut and Told as indicated , Paint „ Add. haii 




Make freezer compartment and shelves out of 
Brace .ns noeeis&ry with cardboard and tape,. 




/~\ *4 



triboard . 



*INGaRT»LftYS 



1. Kaensy weensy spider- went op the water spout . 
down came tve rain and washed She spider out , 

On-, came the sun and c<rU-d up all the rain. 

Then the eer.-ey wsenr-y spider went to the Kpo-.it again , 

£ . Where is •'•'hr..T,'ok‘5n? Vher-e is Thumb V. in? 

Here I and, Hsr-e 1 ami 

How are you today** How are you today? 

Very we 12 ,1 thank you. Very well# 2 thank you. 

Run away l Run away! 

Same for Pointer# tfidcileman, Kingman# Pinky 

3, Open, shut hem, open# shut them., give a little clap . 
Open# shut them* open* shut them, lay them in your* lap. 
Creep them, creep them, creep them, creep there, 

right up to your chin. 

Open wide your little me afch, but do not let them in, 

4, I’ll touch my hair, my lips, my eyes, 

I’li sit up straight , and then I’ll rise 
I'll touch my ears, my nose, ray chin 
Then sit quietly down again . 

3^ Two little dicky birds sitting on a wall. 

One named Peter and the other named Paul 
Fly a way Peter, bly away Paul 
Come back Peter, come back Pauli 

5, Clap# clap, clap your hands 
Shake them in the breeze 
Stamp your feet and turn around 
Now sit down if you please 1 



POEMS 

1. We make such a crunchy sound 
In the leaves upon the ground 
Crunchy* crunchy leaves, hear the noise 
Made in the leaves by girls and boys, 

2. Summer# winter, spring and fall 
How we love them one and all 
Each one brings us lots of fun 
Rain and snow and nice warm sun, 

3. Wo like snow* we like s now 
Wear warn clothes# out v/e go. 

It covers the houses and fills the ((Sung to tune of 

It's fun for sleds and it's fun for (("Three Blind Mice' 1 

We Ml play outdoors till our noses freeze 
Because «• Vfe like snow, we like snow. 





?0r tiS o ont i nu ed 



4. On Rosh Hoshana every year 

We hear the Shofar loud and dear. 

On Tom Kippur- we hear it toe 
J» Happy Year It eat is to you. 

5* - r - must epeac , Pls-ase wipe your feet:. 

On muddy , rainy days 

I can’t relax 
When l see tracks. 

So kindly mend, your ways. 

‘6, Pick up your toys 
«*irle r.r.d boys 
When you have finished. pray , 

You mui.r confess 
It 'a quite a wen.?. 

When they are left in the way. 

7» X have h little pussy,. Her coat is silver gray. 

She lives down In the meadow nob very far away , 

She win always be a pussy. She will never be & cat. 

She is a pussy willow 

Now what; do you think of that? 

8. Top toe, tip toe 
Off we go 

Quietly as flakes of snow 
Top toe, tip toe 
Now sink: low 

Id ice cma.'l flakes of falling snow, 

9, Here is the beehive. Where are the bees? 

Hidden away where nof ody sees . 

Soon they come creeping out of the hive - 
One - two- three four - five l 

10. Hands on shoulders, hands on knees. 

Hands behind you, if you please; 

Touch your shoulders., now your nose, 

Nov/ your hair ami now your toes . 

Hands up high in the air 

Devm at your sides; now touch your hair; 

Hands up high as before. 

Now flap your hands, one, two, three, four, 

11, Right hand, left hand.. 

This is ray right hand 

I I ii. raise it up high 
This is my left hand 
I’ll touch the sky. 

Eight, hand, Xe hand, 
roll thorn aroun^ 

Left hand, right hand. 

Pound. found. Pound .■ 
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POE KS 



12 i 



This is 
This is 
This is 
This Is 
This is 
Ch; How 



my father- (thumb ) 
my mother (pointer « 
my brother tail (r&lddle) 
my sister (ring) 
the baby ( pinky - 



ws love them c.li i clasp 



hands- ) 



l'j , This is the way I plant my garden. 
Digging, digging in the ground 
The sun shines warm and bright above it , 
Gently the rain acmes failing down*. 
Slowly the shoots begin to grow 
These are njy pretty garden f \ lowers 
Standing, standing in a row , 






T ain a tailor making e let has , 

ray needle goes 

T. am a cobbler mending a shoe. 
Just like new 

f am a pot iceman. I stand Just 
stop, telling ears or go. 



Stitch, rtlt h. stitch 
hat . fcacp t<p, a. id its 
so. Telling cars to 



15 Ten little firemen sleeping in a row. 

Ding dog goes the bell and down i;hc po!e they go. 
Off on the engine., oh, on, oh. 

Using the big hose, so, so, so. 

When all the fire's out 

Horae 30-0 slow 

Rack to bed, all J.n a row. 



1 . 6 . 



1 wish I were a windmill, a 
1 wish I were a windmill, X 
I'd wave ray arras like this. 
And that's what I would do. 



windmill, 
know wha' 
like this 



a windmill 
I would .do. 
(3 times) 



I wish I ware a rabbit, a rabbit, a rabbit 
(Same - hop, hop, hop: make uy others;) 

J-V. One little, two little, three little Indian** 
Four little, five little, six li.'tle Indians, 
Seven little, eight little, nine little Indians, 
Ten little Indian boys. 

Then go backwards . 



SOK&S 

1 L ove My ro oster 

I love ray rooster, ray rooster loves me 
7 food ray rooster on the greenberry tree 
}-iy lit tie ro -inter goes cock- a • -doodle - doodle doodilly 
dootiilly doodiiy aocdlly doo. 
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Or. ’Top or 01c Srr-okey 

Or. top of Old 3m *ey 



A 1 i c o v e red w ; t h 


uno:-/ 




J lost rr:y true A 
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Vers , indeed, ray darl.n/.-: 
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